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Resumen

El proceso de ensefianza-aprendizaje en el marco de la formacién en
Educacion Superior sigue siendo un aspecto de constante tension y analisis
en el que la configuracion econdomica y sociocultural del siglo XXI, ha
hecho que sea recurrente el planteamiento de contar con profesionales
que estén cada vez mas preparados para adaptarse a los cambios y generar
interacciones sociales efectivas. Al profundizar en los perfiles de egreso de
las carreras de Educacion Superior, es reconocible una gran cantidad de
habilidades socioemocionales que se espera desarrollar durante el trayecto
formativo. Sin embargo, metodologias, instrumentos evaluativos, estrategias
pedagogicas y el proceso de practica profesional, que se supone fomentan
este objetivo de formacion, son atn débiles en claridad de sus resultados y
propositos. Como una forma de analizar posibles oportunidades de mejora
al proceso formativo de la practica profesional y su vinculo con el desarrollo
socioemocional del estudiante, este articulo reflexiona acerca del rol de
supervision del docente durante este hito formativo, en tanto mediador del
aprendizaje y su potencialidad para fomentar procesos cognitivos como la
Metacognicion y Regulacion Emocional en el estudiante que atraviesa una
practica profesional. Discutir acerca de este ambito en la formacion de la
Educacién Superior espera fomentar el desarrollo de la docencia en un marco
del aseguramiento de la calidad de la educacion y que este proceso fomente
efectivamente habilidades clave a lo largo de la vida.
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Abstract

The teaching-learning process generated within the Higher Education system
framework remains a constant of analysis and tension. The economic and
sociocultural configuration of the 21st century has evoked a recurring idea
about having professionals who are increasingly prepared to adapt to changes
and generate effective social interactions. When delving into the graduation
profiles of Higher Education careers, we can identify many socio-emotional
skills expected to be developed during the formative journey. However,
methodologies, assessment instruments, teaching strategies, and the process
of internships, which are supposed to promote this training objective, still
need to be improved regarding the clarity of their results and purposes. As
a way of analyzing possible opportunities to improve the training process of
internships and their link with the student’s socio-emotional development,
this article reflects on the supervisory role of the teacher during this training
milestone. We are considering the teacher as a mediator of learning and the
potential to promote cognitive processes such as Metacognition and Emotional
Regulation in the student undergoing an internship. Discussing this area in
the formation of Higher Education is expected to encourage the development
of teaching within a framework of ensuring the quality of education and that
this process effectively promotes essential skills throughout life.

Keywords: higher education, teaching, internship, socioemotional skills,
metacognition, emotional regulation

Socio-Emotional Skills and Higher Education for the 21st
Century

From a series of experiences and research carried out both nationally
and internationally, the need to establish improvements in the training
processes of Higher Education institutions has significantly advanced in
areas such as teaching, study modalities, research, innovation-creation,
economic sustainability, and corporate governance (Brunner, 2008, 2014).
Within these, the assurance of feasible quality to acquire skills declared in
the graduation profiles prevails extensively (Centro Interuniversitario de
Desarrollo [CINDA], 2008, 2017).

In the words of Barnett (2009), the training provided by Higher
Education is directly challenged by the development of skills that help
people to be inserted effectively in 21%-century society. These skills would
benefit people with a professional degree to have better tools to quickly
adapt and deal with changes, as well as to be flexible in facing scenarios and
challenges throughout life. This would favor the development of critical
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skills for the evolution of societies in the present and future of this 21st
century (Barnett, 2009, 2021).

Other investigations have highlighted how important it is for people
to develop those socio-emotional skills that favor interaction and social
integration for effective development in society and that allow the necessary
adaptation and flexibility to face the changes that the labor market of
open economies is hastily boosting (Kautz et al., 2014; Organisation for
Economic Co-operation and Development [OECD], 2019).

It is essential to consider that, depending on the properties from which
socio-emotional skills are observed, they could take up names such as generic
competencies, socio-emotional competencies, transversal competencies,
transferable competencies, softskills, non-cognitive skills, or even personality
traits. Heckman (2006) states that all these skills correspond to those that
cannot be measured through standardized instruments for assessing 1Q or
performance using a mental operation. He points out that personality traits
can be interchanged with non-cognitive or socio-emotional abilities since all
psychological measurements can be calibrated in measuring a behavior or
task (Heckman et al., 2006; Kautz et al., 2014).

When referring to the definition proposed by the research carried out by
the OECD, it is established that socio-emotional skills refer to the skills that
regulate thoughts, emotions, and behaviors (OECD, 2018). Socio-emotional
skills impact how the subject develops and obtains personal and social
results throughout life, including those related to cognitive skills (Attanasio
et al., 2020; Schleicher, 2019; Sorrenti et al., 2020). This definition by the
OECD is the one that this article will use to refer to any ability declared
in the graduation profiles concerning students as future professionals in
the higher education system. These abilities include working as a team,
communicating effectively, empathizing, persuading, solving conflicts,
making decisions, and leading others (CINDA, 2017; Gonzalez, 2015).

Socio-Emotional Skills Applied to the Labor Market

One ofthe mostrelevant areas for constant improvement of the organizational
contextinwhichprofessionals who graduate fromthe highereducation system
work corresponds to organizational psychology. This disciplinary area has
had significant relevance in contributing to and promoting psychological
well-being by focusing on boosting organizational development. We can
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mention theories from this area, such as the conservation of resources
and the model of resources-demands, as well as the focus placed on the
construction of culture and organizational environment, the development
of leadership in its various dimensions and perspectives of analysis, the
engagement (Collings, 2014; Hobfoll et al., 2018; Mason et al., 2009), as
well as in the integration of new behavioral and functional models in the
processes of personnel selection and career ladder development.

To promote the development of motivating work environments and
personal well-being, some organizations are ensuring that the recruitment
and selection processes they implement give rise to a greater emphasis on
identifying personal aspects that operate on a social level. This is supported
by the fact that a candidate with a better assertive communication capacity
is more likely to resolve a conflict or internal debate with another than
someone who does not have this socio-emotional skill developed (Guerra-
Baez, 2019; Jaaskela et al., 2018; Succi & Canovi, 2020).

Internship and an Opportunity for its Development

Instances of internship process have an essential role in developing socio-
emotional skills as they aim at the student implementing an accumulation
of learning and experiences acquired during the training process and that,
in a natural professional environment, students can run their skills and
develop them towards the end of their studies and professional insertion in
the labor market (Lemaitre, 2019; Gonzalez, 2015;). Here is the question of
how universities and their programs can make sure that this is so? and if an
entity such as the National Accreditation Commission should move towards
an active role of supervision for quality assurance (Comision Nacional de
Acreditacion [CNA], 2015, 2020, 2021a, 2021b; translated to National
Accreditation Commission).

According to the previous context, considering the internship space to
emphasize the development of socio-emotional skills would be an excellent
opportunity to support a progression of these skills currently in demand in
professional practice. However, this training process is currently devoid of
a support process delimited by aspects of quality assurance in education
(CNA, 2013, 2014, 2015, 2021a, 2021b). This means that the existing
policies are somewhat of a guide that leaves much room for how a process
of insertion, progression, development, and evaluation of internship is
implemented (CINDA, 2017; Opazo et al., 2019).
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The Teacher as a Mediator in the Development of Socio-
Emotional Skills

The role of a teacher as a mediator favors the student’s ability to capture
and process information (Dignath, 2016; Kaur et al., 2019; Lee & Brett,
2015; Oonk et al., 2020; Yusof et al., 2015); in addition to collaborating in
the identification and construction of a more effective response, either in the
resolution of conflicts, frustrations, and opportunities for improvement, as
well as in the execution of effective, empathetic and assertive communication
(Darling-Hammond, 2006; Karlen et al., 2020; Talvio et al., 2016).

Vygotsky proposed mediation as an instance to take a person from
their Zone of Real Development to their Zone of Proximal and Potential
Development (Baquero & Cardenas, 2019; Kivunja, 2014). Likewise,
Feuerstein, in his theory of cognitive modifiability, brings together the
arguments and proposes a model of Mediated Learning Experience in
which structural cognitive modifiability is possible through the mediation
process (Feuerstein et al., 2006; Feuerstein & Jensen, 1980). Therefore,
considering the instance of interaction between the teacher and the student
in the internship process allows us to ponder mediation as a tool that would
benefit the student’s development, both cognitively and emotionally,
facilitating the development of their socio-emotional skills in the internship
process (Darling-Hammond, 2006, 2016; Milkman et al., 2021; Winsler et
al., 2014).

In the analysis conducted by Yeager (2017), within the framework of
socio-emotional learning, he delves into studies carried out on subjects who
belonged to secondary educational levels. He identified that the levels of
development of socio-emotional skills were lower than those possible to
stimulate in students of primary levels due to the flexibility and adaptation in
the self-perception that the subjects present at an early age. However, in the
same study, it is stated that one of the most relevant aspects of dealing with
adolescent and pre-adult students was their construction of beliefs and type
of mentality regarding their personality. Developing socio-emotional skills
is more difficult in subjects with a static belief regarding their personality
than in those with a dynamic and changing view of it (Duckworth & Gross,
2020; Dweck & Master, 2008; Yeager, 2017).

This way, an opportunity for higher education institutions shows up to
face the challenge of developing socio-emotional skills effectively during
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the internship process. (Agnoli et al., 2019; Barr et al., 2020; Correia &
Navarrete, 2017).

So, with all this context on socio-emotional skills, we may wonder
why we are not moving on ahead of these challenges. Is this an informed
decision or an ignored one? Complexities of non-modifiable beliefs? Lack
of resources or weak interest? (Barnett & Guzman-Valenzuela, 2017;
Bernasconi, 2017).

How to Face the Challenges of Higher Education?

Socio-emotional characteristics have begun to be considered a highly
relevant variable for the recruitment and selection processes of many
organizations and institutions in the labor market, all disciplines considered,
without distinction (Lemberger et al., 2012; Vivekanandan & Medjy, 2020).

The internship carried out by students is developed within a framework
of theoretical-practical training aiming to approach the labor reality of their
disciplinary area. It is expected to happen during the end of the academic
training process. The main aim of'this is that through the execution of a series
of tasks and activities, the students can navigate social interactions that help
their development as professionals by training technical and disciplinary
skills and social-emotional skills. All this is through an exercise of reflection
expected to be made by the student linking both the theoretical-conceptual
aspects learned during their training and the results and relationships of their
practical action in the labor context of participation (Brunello & Schlotter,
2021).

The socio-cultural historical aspect’s impact on human development
is directly linked to its cognitive and affective system construction. The
substantial contribution of this article is to propose that internships can
be enhanced enough so that they are conceived as an instance to promote
socio-emotional skills (Chernyshenko et al., 2018; Soto et al., 2021; Yeager,
2017) through the development of metacognitive ability (J. H. Flavell, 1999)
and emotional regulation (Gross, 2014; Gross & John, 2003), because they
count on a teacher who acts as a mediating agent (Feuerstein et al., 2002).
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Guidelines for the Development of Socio-Emotional Skills

Research carried out in the educational field has raised the importance of
paying attention to the type of training we provide and how we train today-
and-tomorrow citizens. These investigations propose that current and future
society will require socio-emotional skills (Attanasio et al., 2020; Bisquerra
& Pérez, 2007; Jones et al., 2013). These investigations propose that current
and future societies will require socioemotional skills, as the challenges that
the technification of workplaces will bring to people will modify their work
and how they will have to face changes and adapt to them (Barnett Ronald,
2021; OECD, 2019).

The educational system in our country has a strong emphasis on
cognitive development. This aspect impacts a predominant culture that
makes opportunities to improve the educational systems invisible (Garcia-
Blanco & Cardenas-Sempértegui, 2018; Leihy & Salazar, 2017; McGowan,
2018).Itis also directly detrimental to comprehensive academic-professional
training that seeks human development throughout life, emphasizing
cognitive and emotional-affective processes (Bronfenbrenner & Morris,
2007; Butler et al, 2017).

The programs taught today in the university system have a graduation
profile that considers a series of aspects to be achieved during and at the
end of a study plan (CNA, 2021b, 2021a). However, the disciplines pose
socio-emotional skills as learning outcomes that are hardly measured and
evaluated with relevant criteria that ensure the achievement and acquisition
declared (CINDA, 2017; Gonzalez, 2015; Moéller & Goémez, 2014).

The role of the teacher who acts as a supervisor of an internship
(Gonzalez, 2015) unfolds in various considerations: 1) area of the discipline.
2) structure or shift of time to carry out internship. 3) Quantification of
Transferable Credit Systems of an internship. 4) formative milestone in
which the internship begins. 5) product required to pass the practice. 6)
supervision strategies (site visits, meetings, others).

The training space of an internship has been poorly addressed by
research. We can highlight a fertile space to deepen and develop further
studies in this field (McHugh, 2017). Different is the existing phenomenon
with research aimed at delving into university teaching. These analyse a
set of variables that affect the task and role of the teacher and that consider



Socio-Emotional Skills: Toward a Metacognition and Emotional Regulation use
142 in Higher Education Internship Process

Cristian Jofré-Barrera. Vol XI. N° 22. Diciembre 2022

affective-motivational aspects in the teaching-learning process in their
analyzes due to the importance of these factors for the teaching exercise
(Bao, 2020; Dawson et al. al.,, 2021; Kramarski & Heaysman, 2021;
Rombout et al., 2021; Virtanen & Tynjild, 2019).

Metacognition and emotional regulation as a basis for
socio-emotional skills

When we consider the definition that the OECD established from the
measurement carried out on children and young people aged 10 to 15, the
model of the five great socio-emotional skills emerges as an attempt to
organize these abilities into categories from a systematic, comprehensive,
and balanced consideration of the socio-emotional skills of individuals.
These are Openness to experience, Conscientiousness, Emotional stability,
Extraversion, and Agreeableness. Here, Metacognition and Emotional
Regulation are transversal because of their high relevance in lifelong
learning, adjustment to the context’s requirements, and the results of
people’s performance (OECD, 2018).

The development of metacognition and emotional regulation is
established in a constant interaction between revaluing thoughts and our
perception of such thoughts (Boekaerts, 1996, 2011). This structure is
developed through new observation and review strategies; the presence of
a mediator is recommended to develop potential in the mediated (Kozulin,
2011).

Higher Education with Metacognitive Objectives?

Metacognition is a concept developed by Flavell (1987), who initiated
questions regarding the internal mental dialectical process in which the
subjects think and reflect on their thoughts. Here we come across the concept
of regulating cognitive processes and cognitive activity. This concept allows
planning, regulating, controlling, and evaluating the actions carried out by
the subject before, during, and after their experiences take place in order to
optimize their execution of specific tasks or in their global performance (J.
Flavell, 1987; van Vliet et al., 2015).
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Developing the metacognitive process allows us to assume the person’s
stronger possibilities of learning when facing information processing.
Therefore, self-regulated learning is also in the picture when we talk about
metacognition. With self-regulated learning, the subject generates behavior
and a mental disposition to receive and learn new information (Bandura,
1991; Winne, 2017; Zimmerman, 2013).

The situated perspectives of learning consider that it emerges in
instances of highly dynamic interaction and where knowledge is built
collaboratively, giving way to relevant aspects in the field of co-regulation
and shared regulation (A. F. Hadwin et al., 2011; A. Hadwin & Oshige, 2011;
Schunk, 1991; Zimmerman & Schunk, 2011). This preponderance given to
the self-regulation of learning refers to the existence of the metacognitive
process that a subject employs for the state, behavior, motivation, and
emotions that are in constant movement, producing a state from which the
person conducts a continuous process of planning, monitoring, evaluation,
and change (A. F. Hadwin et al., 2017). Efiklides et al. (2017) raises the
relevance of establishing aspects related to motivation and emotional
elements that impact the metacognitive processes that the subject faces to
move towards greater effectiveness in their learning.

When metacognition has an effective development for the person,
carrying out this cognitive process provides a clear understanding of the
objectives of the task and, in this way, being able to control their progress
and adjust their actions and strategies (Pintrich, 2002).

Some studies on metacognition self-regulation strategies show
improvements in emotional and motivational aspects of tackling
mathematical problem-solving in the pre-adolescent population. However,
there are few advances in higher education regarding these issues and
their relevance to human development during training (Tzohar-Rozen &
Kramarski, 2014). This aspect is an important consideration given the
possible analyzes to be carried out by the students who are in a learning
process during an internship and before which they would require a
greater metacognitive exercise that involves adaptive thinking, motivation,
emotion, and behavior (Jarveld et al., 2021).

Zimmerman (2013) points out that those students who proactively set
higher goals show greater interest in continuing to learn since they develop
effective strategies to monitor their progress and are more willing to receive
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and ask for feedback. The fact that the student is exposed to a mediating
teacher of their metacognitive process supposes many benefits that impact
motivation and affectivity, such as academic and social performance
(Zimmerman & Schunk, 2011).

In this case, establishing metacognitive development as a focus
on internship is to try to make students aware of their learning during a
training process in which they find themselves in a context of dynamic
social interaction where their motivation, emotions, and affectivity will
be constantly stressed by the demands of that social environment (Schunk
& Greene, 2018; Winne, 2017). High metacognitive levels would help
use strategies to review, correct or modify actions during the practical
exercise by reevaluating thoughts, feelings, and behaviors to enable greater
psychological well-being (Panadero, 2017).

Emotions with or without Regulation?

Research in the field of emotions has advanced significantly in the last 50
years, favoring the identification of elements such as the importance of
understanding cognition as a single process together with emotion, that is,
cognition-emotion as a single bidirectional process (Clore & Pappas, 2007;
Izard et al., 2011). In the words of Hoemann and Barrett (2019), theories
of emotion have often kept artificial boundaries, pointing out that there
was a separation between cognition and emotion. Research in recent years
has made it possible to eliminate these assumptions since the brain builds
emotional concepts, cognitions, and perceptions to guide the subject’s
action.

Accordingto Barrett and Gross (2001), emotion is a central characteristic
in any psychological model of the human mind. It is defined as a set of
psychological states of the subjective experience as well as expressive
behavior and peripheral physiological responses. This would still have
tension regarding what characterizes emotions, the variability in responses
associated with any emotion, and the fact that all mental states would involve
subjective experience, expressive behavior, and physiological responses.

Advancing in understanding the emotional experience in a situated and
dynamic way seems highly relevant due to the adaptive response guided
by the situational context. Even if this is either by the contrast in inferring
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about a particular social context or thinking about an evaluation that is
relevant to personal goals (Gross, 2015; Hoemann & Barrett, 2019).

Emotion regulation is a complex and interdependent combination of
processes that regulate and perform regulation, such as emotional neural
systems that regulate emotions automatically or those in which cognitive
neural systems functionally regulate an emotion with bidirectional
influences on each other (McRae & Zarolia, 2018).

Among the various analytical perspectives that are placed above the
understanding of emotion regulation, this article will use the vision that
Gross (2015) establishes. He points out that emotions would be those
transitory changes in subjective experience, behavior, and physiology
of the subject that, in turn, emerge from an interaction between internal
or external signals that are outstanding at a motivational level. Thus, the
emotional regulation process model that it addresses considers five points in
which emotion can be regulated in its transit by 1) selection of the situation,
2) modification of the situation, 3) deployment of attention, 4) cognitive
change, and 5) response modulation. An extension regarding a cycle in
emotional regulation is added later. This would be made up of the stages of
a) identification (aimed at regulating emotion), b) selection (defines which
strategy to use to regulate emotion), and ¢) implementation (aimed at using
a specific action that is appropriate to the situation) (Gross, 2015).

Psychological well-being strongly emphasizes emotional regulation, an
essential basis for producing this well-being. However, the differentiation
of emotions, such as experiencing and labeling, has been indicated by some
studies as an essential aspect in facilitating effective emotional regulation
(Kalokerinos et al., 2019).

Research that has addressed the regulation of emotions in higher
education students poses the challenge of advancing in identifying these
processes in early adulthood since some results show an increase in the
search for social support over repression. However, the cognitive reappraisal
would decrease over time while coping with substance use would increase.
Women would use more adaptive emotional regulation strategies than men.
Likewise, commitment and social ties tend to predict more adaptive coping
over time (Alonso-Tapia et al., 2020; Park et al., 2020).
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Advances in studies about emotion regulation have favored a greater
focus on educational processes, either from the interaction of the learner
as in the interaction of the teacher with the student, promoting research
development in areas of social and emotional learning as an objective of the
teaching-learning process (Alonso-Tapia et al., 2020; Harris et al., 2022;
Myyry et al., 2020; Soto et al., 2021).

Somehow, advances originating in emotions have been limited to less
research in the higher education system. However, the study of emotion has
meant a significant advance related to the sciences of human development
since it allows us to install a reflection on internship and the possibilities of
improving it by placing the model of emotional regulation in the teaching
supervision, which seeks to impact motivation, affection and relevant
metacognition during the training experience (Dignath, 2016; Kaur et al.,
2019) so that the students manage to generate strategies that help regulate
their learning behavior in harmony with their emotions (Efklides et al.,
2018).

Emotional Regulation and Metacognition from the teaching
mediation

Observing socioemotional skills as the relationship between behavior,
motivation, context, affections, metacognition, and social interactions that
are preponderant in student learning (Butler & Cartier, 2017; Schunk &
Greene, 2018; Winne, 2017) would favor the development of cognitive
strategies for the reassessment of thought, self-perception, and self-
regulation. This way of observing benefits the student’s metacognitive ability
during their practical training process, as well as their ability to regulate
their emotions by generating an exercise that seeks the development of their
attentional and motivational mechanisms (Bondarenko, 2017; Kazemitabar
etal., 2021).

Boekaerts (2011) integrates emotional regulation with the self-
regulation of learning, given its relevance in metacognition as this would
encourage social collaboration, generating a state of mind that drives better
learning (Boekaerts, 2011).

On the one hand, generating a formula that favors the learning and
development of these cognitive, emotional, and affective processes in a
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student would be based on Vygotsky’s sociocultural theory, specifically in
the concept of the zone of proximal development. On the other hand, it
would also lie in Feuerstein’s theory of mediated learning and structural
cognitive modifiability. This, since both would be based on a vision of
intelligence linked to a constructive and dynamic aspect in time, as well as
in an evaluative process of approximation to a teaching phase in which the
teacher or examiner acts as a mediator in the process to produce mediated
potential performance (Kivunja, 2014; Kozulin et al., 2010; Perinat, 2011).

Vigoya (2005) points out that every teacher might impact learning,
either negatively or positively, depending on their personal and professional
attitude at the moment of interaction with the student. All disposition and
motivation would then impact how the student reacts during a teaching-
learning process so that the promotion of cognitive strategies and socio-
emotional skills requires a mediating agent that gives importance to the
conditions and climate of mediation (Feuerstein et al., 1981c; Vigoya,
2005).

Delivering the appropriate and necessary tools that seek the development
of those people who decide to train in a Higher Education institution is
relevant because it provides a society of the future with professionals who
require training that ensures both personal and social growth for their
involvement and contribution to such society (van Kleef & Coté, 2022;
Yeager, 2017).

The influence that socio-emotional skills have regarding cognitive
abilities and people’s success when participating in society (Almlund et al.,
2011; Borghans et al., 2008) leads us once again to give importance to the
role of a teacher as a mediator of the experience and learning, with interest
in improving metacognitive and emotional regulation skills and strategies
(Feuerstein, et al., 1981a; Roberts & Mroczek, 2008; Sternberg, 2021).

Let us consider Feuerstein’s structural cognitive modifiability proposal
in terms of the belief that every human being has the potential for change
(Feuerstein et al., 2006). We could analogize the mediated learning
experience (MLE) with teacher support in the internship. The mediating
teacher is the one who will favor the development of the student, so that
the future affective stimuli that he faces alone are significant and help the
flexibility and plasticity of his structural cognitive schemes (Feuerstein, et
al., 1981b; Kozulin, 2010).
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Discussion and Conclusion of the Proposal with a View
Towards its Future Development

Carrying out a development proposal for the learning processes experienced
during the internship in Higher Education is considered crucial as it is a
formative milestone. The internship process is still a space to continue
reflecting on the impact it can have on student learning, their personal
development, and their socio-emotional skills (CASEL, 2019; Duckworth
et al.,, 2019; Duckworth & Yeager, 2015) along with benefits in the
development of formative quality (Brunello & Schlotter, 2021; OECD,
2018).

The weak development of instruments that help the evaluation of
socio-emotional skills (Brunello & Schlotter, 2021; Kautz et al., 2014) is
an aspect that would influence how we perceive the seeking to guarantee a
higher education that intends to take responsibility for the development of
these. Various investigations in these areas suggest that the difficulties in
measuring these constructs in people lie in the diversity of socio-historical-
cultural contexts behind each student. This situation would threaten the
construction of clear mechanisms and devices that seek development on
these issues. This is why further theoretical and empirical research on this
phenomenon is required in the context of Higher Education.

Likewise, proposing metacognitive ability and emotional regulation as
basic cognitive processes to advance the development of socio-emotional
skills would allow access to validated instruments in these areas, favoring
the development of relevant actions to teaching (Barrett & Gross, 2001;
Boekaerts, 2011; Extremiana, 2018). However, in the same way it is
necessary to advance in the adaptation of instruments with a view to
developing valid and reliable forms of measurement during internships
(Hérnandez-Sampieri et al., 2014).

Higher Education institutions need to observe their practical training
processes, moving towards the configuration of new ways to seek
improvements in educational quality. Although it is necessary to state that,
due to the multiplicity of aspects involved in human development, it is
complex to assume that only the existence of a training improvement in an
internship will achieve the development of socio-emotional skills (Barbot
et al., 2020; Kahneman & Tversky, 2013; Kandel, 2013). For this reason, it
is necessary to establish a global analysis of the entire formative trajectory
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process, incorporating curricular and extracurricular activities as part of this
academic-professional system of Higher Education, together with the types
of accompaniment, whether face-to-face, semi-face-to-face or virtual, given
the framework of the proliferation of platforms with training objectives in
this system.

To strengthen the group and institutional teaching exercise through
a shared and disclosed strategy, it is proposed to advance the existence
of devices that recognize the work of teachers who act as supervisors
and mediating agents in front of their students—seeking the installation
of dynamic measurement and evaluation processes with instruments that
standardize the approach to the student, monitoring, and feedback (Lane &
Smith, 2021; McGowan, 2018; Sumarni et al., 2018).

The ministerial institutional framework must advance in greater
recommendations and guidelines regarding the stages of professional
practical training and the role of teaching in terms of the development of
socio-emotional skills during that stage. Otherwise, there will continue to be
variability in the effectiveness and quality of the various training processes
and experiences that students have to promote their socio-emotional
development, which impacts their social and economic mobility (CINDA,
2017).

The training that is delivered in higher education institutions during
the internship process could greatly benefit if it advances to the formulation
of an analysis that establishes the following three dimensions as main
axes: curriculum, student, and teacher (Barnett, 2021; Brunner et al., 2020;
Guzman-Valenzuela et al., 2020).

In the curricular field, it seems urgent to progress in the elaboration of
questions and answers that establish how the learning objectives and the
socio-emotional skills indicated as part of a graduation profile are fulfilled.
This is to benefit the configuration of dynamic mechanisms and devices
that seek to improve the training context, whether face-to-face, semi-face-
to-face, or virtual, that favor lifelong learning, highlighting the qualitative
aspect of the training delivered within the framework of a constructive and
dynamic teaching-learning process.

It is necessary to see the student as the leading dimension because
this would allow the establishment of greater proposals that advance to
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establish measurement and evaluation strategies for the students and their
metacognitive and emotional regulation processes, given their strong
links with the socio-emotional skills and the objectives that the student is
expected to carry out during their internship. This can be done by ensuring
the development of both technical-disciplinary skills and socio-emotional
skills in the professional context. This instance should consider a strong
emphasis on how the student can configure a series of strategies that support
the continuous development of their socio-emotional skills throughout their
lives.

When considering teaching as the central dimension, we refer to the
creation of strategies that allow the standardization of the supervisory role
the teacher performs, which emphasizes how he implements actions that
allow evaluation, monitoring, and feedback that focus on mediating the
learning and potential development of the student by using the experiences
acquired in the internship space, thus becoming a mediator of the potential
development of the student.

Along with seeking how to improve the role of the teacher and take
this responsibility as a mediating agent, it is necessary to move forward
to identify which socio-emotional skills the teacher deploys in his or
her exercise since the development of university teaching presents less
emphasis on the preparation and formation of these aspects. An opportunity
for improvement in this area would be to promote three relevant ways: 1)
strengthen the selection processes in the incorporation of teachers who
will perform internship supervision roles. 2) install continuous training
processes and construction of learning communities to develop these
topics to promote active agents in a teaching-learning process focusing on
socio-emotional skills. 3) Generate recognition for those who standardize
their measurement-evaluation processes considering dynamic applications
instead of a traditional static application.

When will the Higher Education system be ready to tackle the
development of socio-emotional skills? How to promote a kind of teaching
that, up to this day, continues to try to focus on the student? How to take
advantage of the virtual training scenario and integrate the development of
the teacher’s socio-emotional skills?

To enable actions in this dimension of educational improvement, in
the short term, we need to consider a review of the curricular frameworks
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to establish the existence of robust instruments that allow dynamic and
continuous measurement and evaluation of the student’s practical training
process, emphasizing socio-emotional skills. Given this, it is possible to
use instruments that measure metacognitive skills, such as those that seek a
self-report of emotional regulation.

In the medium term, we must consider the construction of instruments
related to both the measurement of cognitive skills and socio-emotional
skills in specific milestones of the academic program that are delivered to
each student as reports with general recommendations to follow during their
training. In turn, we should integrate theoretical-practical aspects in teacher
training programs that promote socio-emotional skills, human development
sciences, and lifelong learning, emphasizing the quality of interaction with
the student and mediation to favor their cognitive, emotional, and affective
development.

Inthelongterm, itisnecessary to make use ofthe technological capacities
of the institutions to begin with the registration of student information with
a focus on Big Data, using performances in formal and non-formal contexts
in order to favor their performance monitoring throughout the academic
trajectory and later allow more personalized feedback of the student in
practical learning spaces.

With a view to a greater development of virtual training courses
or e-learning, it is essential to consider, from the construction of the
instructional design, the use of Machine Learning that uses exercises based
on both individual and group problem-solving to favor the creation of
algorithms that help to configure personalized responses to the student and
that encourage their development of socio-emotional skills.

For all the above, the objective of this article is to promote a topic of
relevant interest for those who participate in higher education institutions as
decision-makers, researchers, teachers, and future practitioners, as well as
for the field of public policy and the need to build substantial improvements
that help continuous human development throughout life, as is the case with
socio-emotional skills and its relevance for family, educational, work and
social participation in general.
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